TRANSLATION STRATEGIES OF EFL STUDENT TEACHERS:
A THINK ALOUD PROTOCOL-BASED CASE STUDY

BY
MAHSOUB ABDUL-SADEQ ALY

Faculty of Education — Benha — Egypt

ABSTRACT

The main concern of the present study is to investigate the strategies followed by the EFL students in

the translation process. This problem has been dealt with through answering the following two questions:
1- what are the strategies followed by the EFL student teachers in the translation process?

2- What are the educational implications for enhancing the teaching of translation at faculties of

education?

Since it is a think aloud protocol-based case study, the final sample of the present research consisted of
12 students in three different years (first, third and fourth) in the English language section at Benha Faculty

of Education.

A translation test was developed and face-validated by a jury of three experts in the field. It consisted of
ten Arabic sentences to be translated from Arabic into English and two English paragraphs to be translated into
Arabic. The test was administered, in the university year 2002-2003, to 12 students. The test subjects produced
the translations on their own and alone, one by one separately, as they preferred. Before they started the
translations, one-hour meeting was held for each year to raise the students’ awareness as well as to train them to
think aloud while they translate. They were also asked to verbalize everything that came into their minds while
performing the translation task. They were told that the objective of the investigation was to find out aspects of

mental translation procedures.

After these instructions, they were given the test sheet and a cassette recorder. Two dictionaries, a
monolingual and a bilingual, were intentionally brought to the test room, for those who need to use them. During
the test, they proceeded in the way s/he normally liked. There was no limited time for completing the test. After
the translations had been recorded, they were transcribed for subsequent qualitative and quantitative analysis
which revealed the strategies followed by the sample to solve the problems they faced when they translated into
the two languages. Finally, Some educational implications and recommendations for translation instruction were

suggested.
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- INTRODUCTION:

In the last two decades, the emphasis of the Egyptian researchers in the field of
translation teaching and learning was on various issues such as: the product, the development
of teaching techniques, design of courses and evaluation of examinations. For example, Aly
(1986) analyzed the errors made in written translation by Egyptian prospective teachers of
English. Again, Aly (1990) designed a translation course for the students of English at
faculties of education. EI-Sheikh (1987) suggested a communicative approach to the teaching
of translation that might help the students to develop their skills systematically. Kamel
(1990:55) developed a technique for teaching learners how to help themselves by effective
problem solving. El-Sheikh (1990), again, carried out a study on the setting of translation
examinations as well as the evaluation of students' performance on these examinations. El-
Shafie (1992) investigated the effectiveness of some techniques for teaching translation at
faculties of education. Aly (1995) studied the testing of translation at faculties of education
where the author suggested a list of criteria and evaluated some translation examinations in
three faculties of education: Benha, Mansoura and Shibeen-EI-Qoum. Al-Maghraby
(1995:269) developed guidelines for translation course that was based mainly on the
university students' needs and leads to a real communicative use of the target language. Very
recently, Gabr (2002) investigated the attitudes of the undergraduate students towards the
translation programs. He criticized teaching translation in the faculties of arts and education in
Egyptian national universities. El-Sakran (2002) investigated the problem of personal gender
in the translation from English into Arabic. Finally, Solhy (2002) evaluated the current state
of teaching translation in the Arab universities and suggested a comprehensive systematic
program of a translation course design. Van Leuven-Zwart (1991:35) justifies this trend by
saying that "the study of the product of translation is prior to the study of the process and the
function of translation™.

On the contrary of the Egyptian researchers, it was found out that there were some
foreign studies which tackled the process of translation (for more details, see the review of
literature, section 2 and 3). For example, Lorscher (1991:39-41, 54) collected 52 translations
performed orally on tape by 48 subjects in the first and the second years. They were told to
verbalize everything that came into their minds while performing the task. After the
translations and reproductions had been recorded on cassette, they were transcribed in order to
make them accessible for the subsequent analysis. The study reported some results such as:
“three types of translational problems were found and analyzed: lexical, syntactic and lexico-
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syntactic problems” (p. 202), “one and the same problem can be successfully addressed by
different strategies”, and “one and the same strategy can be used to solve different
problems”(p. 280) (For more details, see pp. 202-217 for the analysis of the types of
problems, and pp. 217-264 for the translation strategies).

Based on the present article author’s professional experience in Benha Faculty of
Education, where he has been teaching the translation course for eleven years, his main
concern, like most of the translation instructors, has been on the product of the students.
Besides, there was no research attempt for studying the translation process of the Egyptian
students in the faculties of education. Consequently, the present study tries to identify the
strategies followed by EFL student teachers in the translation process from Arabic into
English and vice versa in order to bridge this gap in the literature, which, in turn, will

hopefully lead to more understanding of the learning and teaching of translation.



THE STUDY PROBLEM:

The main concern of the present study is to investigate the strategies followed by the

EFL students in the translation process. This problem will be tackled through answering

the following two questions:

3-

What are the strategies followed by the EFL student teachers in the translation

process?

4- What are the educational implications for enhancing the teaching of translation

at faculties of education?

DEFINITIONS OF TERMS:

1.

PRODUCT VERSUS PROCESS:
- Product, according to Munday (2001:4-5), is the text that has been translated, while
process is the act of producing the translation.

TRANSLATION STRATEGY:
- "Strategies" is a term which has been used to refer to both conscious and

unconscious procedures. (Seguinot  1991:82)

- A translation strategy is a potentially conscious procedure for the solution of a
problem which an individual is faced with when translating a text segment from one
language into another (Lorscher 1991:67). In other words, translation strategies are
procedures which the subjects employ in order to solve the translation problems they
realize (pp. 92, 96). Accordingly, translation strategies have their starting-point in the
realization of a problem by a subject, and their termination in a (possibly preliminary)
solution to the problem or in the subject's realization of the insolubility of the

problem at the given point in time. (p. 96)



3. THINK-ALOUD PROTOCOL:
- According to Van Someren et. al.(1994), it is a very direct method to gain insight
in the knowledge of human problem-solving. It is generally used to know more about
cognitive processes (pp. 1-2). The protocol shows clearly how the students solve the
problem step by step (p. 6). This method consists of (a) collecting think aloud
protocols by instructing people to solve one or more problems while saying "what
goes through their head", stating directly what they think. (b) analyzing the protocols
to obtain a model of the cognitive processes that take place during a problem solving
(pp. 8, 25). Toury (1991:95) explains that subjects who are faced with the task of
producing a translation are asked to say aloud whatever comes to their minds while
they are working on it. The verbalizations are recorded, the recorder protocols
transcribed, and the running transcripts are then submitted to analysis"”. (For more

details on "think-aloud protocols”, see section: review of literature).

4) CASE STUDY:
- Cobuild defines it as "an account that gives detailed information about a person,
group, or thing and their development over a period of time". (Guceri and Akin
1998:18)

- REVIEW OF LITERARURE AND RELATED STUDIES:
- FIRST: THINK-ALOUD PROTOCOL:

Think-aloud protocol (TAP) is a technique in which students verbalize their
thoughts as they thus bring into the open the strategies they are using to understand a text
(or to translate a text). It can be used as both an instructional tool and as an assessment of
students at almost any grade level (Coiro 2001: 1-4). It has been used in the field of
language education, for studying reading processes (Gordon and Heins 1995, McApline
2000, and Vislocky 2000), for spelling (Fresch 2001) and for vocabulary instruction
(Soria 2001:77).

Steinkuehler and Derry (2001) provide some important advice for using this
technique as follows:

1.Don't engage in social interaction while the student is thinking aloud. If the student
stops verbalizing, say something to the effect of "keep talking". Don't inject yourself

into the process with statements such as "tell me what you are thinking".
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2.Don't panic when the verbalizations students provide lack coherence. Concurrent
verbalizations do not detail how a solution was generalized per se.

3.Don't use think-aloud methods with tasks that require visual imagery.

4.Provide each participant ample practice thinking aloud.

5.Make sure the task has a clear focus and that the participants stay focused on it and not

the verbalization

Draper (2002:1-4) stated the advantages of TAP. According to him, It is a rapid,
high-quality, qualitative user feedback as compared with the questionnaires. It also has
high degree of flexibility; the experiment may easily be steered by the observer. Besides,
the subject can feel relaxed. It is useful because sessions can be recorded for later

analysis.

- SECOND: TRANSLATION PROCESS:

The review of the foreign literature revealed that there has been much interest in
the translation process. Many studies in Europe and some in America and England have
been conducted in this respect, such as: Tirkkonen-Condit 1987 (Finland),Wilss 1990
(Germany), Bantas 1991 (Romania), Daro 1992 (Italy), Lorscher 1992 (Germany),
Matrat 1992 (United States), De Schaetzen 1993 (Belguim), Shreve et al. 1993 (United
States), Nord 1994 (Denmark), Bentinck 1995 (United States), Honig 1995 (Germany),
Kunzli and Tissot 1995 (Switzerland), Fraser 1996 (United Kingdom), Culic 1997
(Croatia), Reinke 1997 (Germany), Rey and Tricas 1998 (Spain), Hansen 1999
(Denmark), Rehail 1999 (Bulgaria), Pierini 2000 (ltaly), and Seguinot 2000
(Netherlands).

- THIRD: THINK ALOUD PROTOCOL AND TRANSLATION PROCESS:

In recent years, new research methodologies have been used in an attempt to throw
light on the translation process; one of them is think-aloud protocols (TAPS) (Bernardini
2000 and Kussmaul et al. 2000). Since translation is a complex cognitive activity and a
problem-solving process, a few scholars have tried to investigate it by means of TAPs as
in the following section.

Gerloff (1989) conducted a study using think-aloud protocols to investigate the
translation processes of university students (n=4), bilingual speakers (n=4) and

professional translators (n=4). They were given a French magazine article and were asked
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to think out loud as they translated it into English. They used dictionaries and a thesaurus.
The think-aloud protocols were audio- and video-tape recorded and transcribed verbatim.
They were then coded for problem solving strategies. The data were analyzed to
determine differences in processing among the groups.

Al-Besbasi (1992) carried out a study to investigate some aspects of the translation
process, including observations of the use of dictionaries in translation. The corpus of
data came from the concurrent verbal reports produced by eleven subjects taking part in a
translation exercise in English and Arabic. The subjects’ verbal reports provided access to
their cognitive processes, and the findings of the study were based on these verbalized
processes.

Matrat (1992) evaluated two research methodologies--think-aloud and joint
translating-in order to determine which one is the most appropriate for uncovering the
translation process and, therefore, to contribute to a theory of translating. It discussed the
results from a think-aloud and joint translating experiment with novice, advanced and
expert translators. It was found out that the think-aloud data provided limited evidence of
the translators' strategies, except for novices, whereas the joint translating data uncovered
deeper processing at all levels and is easier to interpret. It analyzed the translation
process and showed that there were important differences between novices, advanced and
expert translators.

Rydning (2000) asked six students of French at master level to translate a French text
into Norwegian and at the same time verbalize their thoughts. All they did and said was
audio and video-taped. The recordings were analyzed. The findings were discussed with
the focus on the following aspects: degree of automation, consciousness towards text
awareness, treatment of proper names and cultural references, thematic coherence and

lexical cohesion.

- RESEARCH METHOD AND PROCEDURES:

RESEARCH SAMPLE:
Since it is a think aloud protocol-based case study, the sample of the present

research consisted of 14 students (12 females — 2 males) in three different years (first = 5,
third = 4 and fourth = 5) in the English language section at Benha Faculty of Education,
Zagazig University. Two students (one from the fourth year and the other from the first)
were excluded because they did not complete the test or because the recordings were

technically bad. The final sample consisted of 12 students, four of each year. Students
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from three different academic years were chosen in order to compare their translation
strategies. All sample students participated voluntarily in the study. The following table

provides more information:

Table (1): The Sample

No. Name Gender Year
1 - EI-Sayyed Ahmad Male first
2 - Sherihan Samy Abdul-Haq Female first
3 - Sarah Samy Abdul-Haq Female first
4 - Abdul-Khalig Sayed Abdul-Khaliq Male first
5 - Rehab Aly Khamis Female third
6 - Fatmah Yousif Mahmoud Female third
7 - Sahar Salim Aly Female third
8 - Shaimaa Mohammad Abdalla Female third
9 - Shaimaa Mostafa Female fourth
10 - Marwah Mohammad Abdul-Aziz Female fourth
11 - Marwah Ezzat Female fourth
12 - Hanim El-Sayyed Female fourth

- DATA COLLECTION:

In order to answer the first question: “What are the strategies followed by the EFL
student teachers in the translation process?”, a translation test was developed and face-
validated by a jury of three experts in the field. It consisted of ten Arabic sentences to be
translated from Arabic into English and two English paragraphs to be translated into Arabic
(See Appendix 1). The test was administered in the university year 2002-2003, to 12 students
(see table 1). The test subjects produced the translations on their own and alone, one by one
separately, as they preferred. Before they started the translations, one-hour meeting was held
for each year to raise the students’ awareness as well as to train them to think aloud while
they translate. They were also asked to verbalize everything that came into their minds while
performing the translation task. They were told that the objective of the investigation was to
find out aspects of mental translation procedures.

After these instructions, they were given the test sheet and a cassette recorder. Two
dictionaries, a monolingual and a bilingual, were intentionally brought to the test room, for
those who need to use them. During the test, they proceeded in the way s/he normally liked.

There was no limited time for completing the test.

® 1- Dr. Iman Abdul-Hag, Associate Professor of TEFL, FOE, Benha.
2- Dr. Mona Za’za’, Lecturer of TEFL, FOE, Benha.
3- Dr. Taha Khedr, Lecturer at the English Department, Faculty of Arts, Benha.
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After the translations had been recorded, they were transcribed for subsequent analysis

as follows.

- DATA ANALYSIS

According to the think-aloud protocol, the data should be analyzed qualitatively and
quantitatively. In this respect, Lorscher (1991: 199-200) stated that “any quantitative
analysis of data must be preceded, in practice as well as logically, by a qualitative analysis.
Both are essential for a comprehensive investigation of the translation process”. Accordingly,
the data were analyzed as follows:

- First: Qualitative Analysis:

Both Arabic and English transcribed translations of each subject were analyzed in
detail. To do this task, an analysis sheet was designed by the present article author. It focused
on two main stages of the translation strategies: how the student explained or did not explain
a translation problem he faced, and how he found or did not find its solution. It is presented in
the following table:

TABLE (2): ANALYSIS SHEET OF THE TRANSLATION STRATEGIES

No. | Explanation Solution Abbreviations Code
1 no Right NE + RS =i

2 Right Right RE + RS © 0O
3 Wrong Right WE + RS ® 0O
4 No Wrong NE + WS m-)

5 Wong Wrong WE + WS LX)
6 Right Wrong RE + WS ©e
7 No No NE + NS OO

8 Wrong No WE + NS L]=

9 Right No RE + NS ©o

10 Dictionary RIGHT D+ RS = v
11 Dictionary WRONG D+ WS = X

One additional symbol was used as follows:

“ 12 \ - No problems faced at all VvV




** EXAMPLES OF THE STUDENTS’ THINKING ALOUD DURING

TRANSLATION:
(1) STUDENT #8: (4" Year - see: Table 1)

- Sentence 2:

¢ Liggll Ca ol Lgiany 5 58 S Ay puaaal) B yudl) Al g -

Sentence parts strategies Symbol
& code
Mo @l Lpany! (AISGL 48 SU ¢ 3l - | - The student (S) realizes a translation
Al laline "l AdS 43 le e problem.
"Ca' Sy “came” Jsia - - S searches for a possible RE
solution to a translation problem
using intralingual translation.
- translation: ... some of them - S reaches the right solution. RS
came from ...
© O

In this sentence, S succeeded in giving a right explanation (©) and, in turn, a right solution

(©).

- Sentence: 3:

kel Jaadl e ldia (i Jaal AN AS ) geundl (e Lo g pdeal gl aA LA (ha Lo g8 aa 6 O A -
sl Jadl jelag

Sentence parts strategies Symbols
& code
"ol A - -S realizes a translation problem.
A5 pa Jsh e - S immediately recalls a solution. NE = 0o
P - S reaches a right solution. RE =
“we should” ©
0©
fas g - Srealizes a
translation problem.
P E\C R - S searches for a possible solutionto | RE= ©
Make or create. a translation problem using
intralingual translation.
Ol “make” La - - S selects the best translation
according to the text.
- translation: we should - S reaches the right solution. RS=©
make ...
© O
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laline 43 jle (o "aalif" 2l ¢ "aalidll” -

- Srealizes a
translation problem.

e understand = "agd" (= leuaa - | - S searches for a possible solutionto | RE= ©
ouly "agd" S “understanding” a translation problem using
"anla intralingual translation.
- He misused a right solution.
DA gmaYl - - S suggests two wrong different | WS= @
Acceptance or solutions. c®
agreement
sl S - - S realizes a translation problem.
bridges " sa" sl (s sS" Waline il - - S explains wrongly the WE=@
La g 81 galall (aall (8 (52 ¢ possible solution.
alall daadl cplaadl Gy dal 5 )"
paladl dall
A8 e “bridges” 4elS - - S excludes the possible solution.
Llinks” 4l Juzadl - - S reaches a wrong solution, basedon | WS= @
his wrong explanation.
)

- Sentence 8:

ol i el JUSY1 ¢ -

Sentence parts strategies Symbols
& code
Ll e (he "ol AalS - -S realizes a translation
problem.
Dt da - - S tries to guess the right solution. NE =0
metals or minerals ?
(Silence) - S was not able to solve the problem. NS =
Therefore, she reaches nothing. m
oo

In this sentence, S failed in giving a right or wrong explanation (o) as well as a right

or wrong solution (o).

(2) STUDENT #8: (3rd Year - see: Table 1)

- Sentence 1:

AS jidiall piliall & aalall Gl dlaall ula) () -

Sentence parts

strategies

Symbols
& code

-11 -




1Yl 4.l - -S realizes a translation problem.
Tl "ol - - S gives synonymous words. RE= ©
Base or foundation
(dall - - S reaches a wrong solution. WS =
foundation ®
® O
1" adlia" dalS - -S realizes a translation problem.
Taliag - - S tries to guess the right solution. RE=0©
Benefits or profits
(s dall - - S was not able to solve the RS =
benefits problem. Therefore, she ©
reaches nothing.
© O

- Sentence 10:

Adal g g 48 g8a mlliall (yhal gall g2y -
Sentence parts strategies Symbols
& code
1ol sl AaS - -S realizes a translation problem.
aliea - - S gives synonymous words. RE= ©
Citizen or individual
citizen s Jdall - - S reaches a right solution. RS=0©
© O
11 "l " 4alS - -S realizes a translation
problem.
aliaa - - S gives alternative words. RE= ©
Duties or homework
dall - - S reaches a right solution. RS=0©
duties o0
I )" AlS - -S realizes a translation problem.
knows or :lalizs - - S guesses the possible solution. RE= ©
recognizes
(silence) - S was not able to solve the problem. NS=o
Therefore, she reaches nothing.
©o

(3) STUDENT #1: (1st Year - see: Table 1)
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ol At el U1 () -

Sentence parts strategies Symbols &
code
1y el Uyl - -S realizes a translation problem.
hen S - - S reaches a wrong solution immediately | WS=@
The Arabic countries and without explanation. oe®
Iryage” - -S realizes a translation problem.
el laline - - S gives a wrong synonymous word. WE= @
have : s J-ll- - S reaches a wrong solution. WS=e
&0
I opalaal Al - -S realizes a translation problem.
Hlghan i - - S reaches a right solution immediately. RS=0©
minerals =[]

(4)STUDENT #7:  (3rd Year - see: Table 1)
Al 5 Jaall AN Ul s Tia) Al 6 e il -7

Sentence parts strategies Symbols &
code
I A Al - -S realizes a translation problem.
alaa - - S gives synonymous words. RE= ©
Hope or wish
wish :J=dy) - - S reaches a wrong solution. WS=e
© e
Il dalS - -S realizes a translation problem.
alea - - S gives synonymous words. RE=©
Foreign or strange
zesaall s -foreign - S reaches a right solution. RS= ©
©0©

- FINDINGS OF THE QUALITATIVE ANALYSIS:
The qualitative analysis of the sample’s translations revealed that:
1. Only two students (# 7 and 8 - both in third year) did not follow the order of the
sentences. They felt free to start with ones they liked.
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. All the students (n=12), as a common and familiar procedure, read each sentence
(as a whole) before starting translation.

. All the students (n=12) read the sentence (word-by-word) during the translation.

. All the students (n=12) carried out the intralingual translation strategy, i.e. the
translation of the Arabic word into another synonymous Arabic word, for solving
the translation problems.

Only two students, out of 12, used twice the Arabic-English or English-Arabic
dictionaries which were intentionally made available in the test room.

Most students (n=11) read the English two paragraphs as a whole only once for
comprehension before starting translation.

Some students (n=4) completely avoided the translation of one or more of the

Arabic sentences and the English paragraphs (see Table 3).

Table (3): Avoidance Strategy Followed

by Some Students
Student # Year Sentence #
5 3 4
6 3 11+12
(English paragraphs)
10 4 11 +12
(English paragraphs)
12 4 1

It is surprising that the senior students (third and fourth year), not the junior ones
as it is usually expected, followed the avoidance strategy. One possible reason is
that the seniors are overloaded with the education and psychology courses that may
lead to their low level in language in general and translation in particular. Another
possible reason is that the seniors are more aware that, after graduation, they may
not find teaching jobs nowadays. As a result they are frustrated while the juniors are
more enthusiastic.

. Three students translated three sentences successfully, facing no problems at all, as

follows:

Table (4): The Free-Problem Sentences
Translated by Three Students

| Student# | Year | Sentence # |
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1 1 11
9
5 3 10

N
[N

This finding, again, confirms that the junior students have a higher linguistic

competence than the senior.

- Second: Quantitative Analysis:

In addition to the qualitative analysis, quantitative one has been carried out. It focused
on the types and frequency of translation problems faced by the sample. To do this, all the
students’ grammar and vocabulary problems, not errors, were identified and tabulated for

analysis.

*FINDINGS OF THE QUANTITATIVE ANALYSIS:

In the following section, two tables summarize the findings:

Table (5): Types of Grammar and Vocabulary Problems

STUDENT GRAMMAR | VOCABULARY
4 YEAR | bROBLEMS | PROBLEMS | TOTAL
1 First 11 22 33
2 First | 19 23 42
3 First 17 65 20 81 37 146
4 First | 18 16 34
5 Third |8 20 28
6 Third | 22 23 45
7 Third |27 % 21 B g 199
8 Third | 7 31 38
9 Fourth 7 21 28
10 Fourth | 9 33 42
11 Fourth | 16 | %0 28 102 =4 148
12 Fourth | 14 20 34
175 | 175 | 278 | 278 | 453 | 453

This table shows that:

1. The total number of translation problems was 453.
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2. The grammar problems (n=175) were less than the vocabulary ones (n= 278).

3. The sample students in the different years (first, third and fourth) faced almost the
same number of translation problems. First year students faced 146 (= 32%), third
year students faced 159 (= 35%) and fourth year students faced 148 (= 33%).

4. Two students (no. 5, third year and no. 9, fourth year - see Table 1) experienced the
least number of translation problems (n= 28).

5. Two students from the third year (no. 6 and no. 7 - see Table 1) faced the highest
number of translation problems (n= 45 and 48 respectively).

Table (6): Frequencies of Translation Problems

Test Sentences

7

[EEN
o
-
[N
[N
N

Total

33

42

37

34
28

45

48

38
28

OO (NI BD|WIN|F-

42

Translation Problems of Each

44

o|lhoN[N M OIlwlO|w|M|wW|-
NN wwNo|~AMlo|lo|ol|N
No|~Njo|o~NNoldw| NN
wlwwN|RwkR|[FR|lw|lo|w|o
AN Rr|lwwwlw[w(NdN |- o
NN wiR[w NN N w N N -
whokR|wwwlow|[d| S| w|oo
wiN A R[Mw DR[O
NRrwNwR oM N w
w|o|o|N|[FINoN[F N |o
Njoo|lo|w holNd[N|w| N o

34
453

ol =
QloNodv s Blolswlo|o|w

—
o

—
=
N
o
al
~
al
w
N
(o]
w
s
w
o
w
O
N
(o]
N
\l
-
©
w
(ep]

This table shows that:

6. The Arabic sentence no. 3 (see: the column 5 in Table 6)
O ot (A AS i) ) gusall (e Lo 53 i sl aaliill (ga Lo g 2n 53 Of raia -
palall diall jelia g ol Jiall elia
was the most problematic because the sample students faced 66
problems when translating it. The possible reason is that it included
three new difficult words: a5 | saléll and A8 aiall ) sual),
7. The Arabic sentence no. 10 (see: the column 12 in Table 6)
Al 5548 s mllall Gl sall B ey -
was the least problematic because the sample students faced 27 problems only when
translating it. The possible reason is that it is very simple and easy, on the contrary of

sentence no. 3. This indicates that the test as a
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whole consisted of simple easy sentences as well as new difficult ones.

8. The second English paragraph (no. 12 - see: the column 14 in Table 6) caused more
problems (n= 36) than the first English paragraph (the column 11 - number of
problems = 19 - see: the column 13 in Table 6). The former dealt with the topic of
“woman’s brain”. It contained some difficult English words (such as: average man,
average woman, judges and ministers) they, probably, were not familiar with. The
latter one was about the conditions of each stage of life. It was interesting and easy for

the students to translate.

Table (7): Frequencies of Students’ Strategies for Solving Grammar Problems
(Al the Sample)

FREQUENCY OF STRATEGIES
YEAR | 1 | 2 |3| 4 | 5|6|/7 |8 ]9 |10[|11)12| T. | %
First 3 /191381 ]0/0)J1 |1 ]2 00 61 | 36
Third o |8 |13 |1 ]2]1]1]1]0]0]7 59 | 35
Fourth | 3 |17 1|14 9 |22 | 0| 0] 0|02 50 | 29
Total 6 (44 13|84 |11 4|32 2209170

This table shows that:

9- The most frequent strategies followed by the sample as a whole for solving the
grammar problems were strategy no. 4 (no explanation + wrong solution - see:
Table 2) (freq. = 84 - 49%) and strategy no. 2 (right explanation + right
solution - see: Table 2) (freq. = 44 - 26%). In other words, the students, in
strategy no. 4, realized grammar problems and did not provide an explanation
that might lead to correct solution. In strategy no. 2, they managed to give a
right explanation and, in turn, a right solution).

10-The least frequent strategies followed by them were strategy no. 1 (no
explanation + right solution - see: Table 2) (freq. = 0) and strategies nos. 8
(wrong explanation + no solution - see: Table 2), 9 (right explanation + no
solution - see: Table 2), 10 (use of dictionary + right solution - see: Table 2)
(freq. = 2 for each).

11- By comparing the frequencies of the three academic years, it was found that
the total number of strategies followed by the students for solving the grammar
problems were almost the same (first year = 61 - 36%, third year = 59 - 35%,

and fourth year = 50 - 29%). This may indicate that the levels of the students
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in grammar are not very different although they are at different academic
years. The reason behind this finding is that the students’ knowledge of
English grammar was, to some extent, stable since they finished their
secondary schools. In other words, they have already mastered the English
grammar in the pre-university stage and little more was added to their

knowledge.

Table (8): FREQUENCY OF STUDENTS’ STRATEGIES FOR SOLVING VOCABULARY PROBLEMS
(ALL THE SAMPLE)

FREQUENCY OF STRATEGIES

YEAR 1 12|34 [5|6]7(8]9]10/11 12| T. |%
First 3 |10 3 [51]|1]|2 00|23 |1 ]2 ]| 78|28
Third 4 |35 5|25 7| 7]10]1|/5/0]0]8]97 34

Fourth | 19 |31 /10(15]16|11|0|1/1]0 | O | 4 |108 |38
Total 26 | 76118191124 /20[0 ]2 |83 |1 ]14]283

This table shows that:

12- The most frequent strategies followed by the sample as a whole for solving the
vocabulary problems were strategy no. 4 (no explanation + wrong solution -
see: Table 2) (freq. = 91 - 32%) and strategy no. 2 (right explanation + right
solution) (freq. = 76 - 27%). Again, these two strategies were the same
followed in grammar problems (see: no. 9, below Table 7 in the previous
section).

13-The least frequent strategies followed by them were strategy no. 7 (no
explanation + no solution - see: Table 2) (freq. = 0), no. 11 (use of dictionary
+ wrong solution) (freq. = 1), no. 8 (wrong explanation + no solution) (freq. =
2) and no. 10 use of dictionary + right solution - see: Table 2) (freg. = 3).

14- By comparing the frequencies of the three academic years, it was found that
the total number of strategies followed by the students for solving the
vocabulary problems were different and ascending  (first year = 76 - 28%,
third year = 96 - 34%, and fourth year = 50 - 38%). This indicates that the
students’ strategies for solving the vocabulary problems, on the contrary of the
grammar ones, increased gradually from the first year to the third to the fourth.
In other words, the students became more lexically sensitive when they move

from an academic year to the next. The reason may be the large number of
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words they acquire from the linguistics and literature courses, but those words
seem to be passive and, in turn, they perplex the students when attempting to
use them. Another possible reason is the overload of education and

psychology courses assigned for third and fourth year students.

- CONCLUSION:

From the previous qualitative and quantitative analyses, the following strategies for
solving the translation problems were frequently used by the sample both in Arabic and
English translations:

» First: the student reads the sentence as a whole once or twice in order to grasp its
meaning.
» Second: he reads the sentence, word by word, immediately before starting the
translation to recall the equivalent of each word.
» Third: he realizes a translation problem, either in grammar or in vocabulary.
» Fourth: he tries to solve the problem by applying one of these frequent sub-strategies:
1. using intralingual translation, with explanation.
recalling a right solution immediately and automatically, without explanation.
suggesting a wrong explanation for a problem but reaching a right solution.
suggesting no explanation and reaching a wrong solution.

giving a wrong explanation and, in turn, a wrong solution.

2 T

giving a right explanation but a wrong solution.
7. avoiding the translation of one or more of the sentences.

» Fifth: he proofreads the translation for revision, modification and correction

The less frequent strategies followed by the sample were:
e Using the monolingual or bilingual dictionaries.
e Suggesting a wrong explanation but with no answer.
e Suggesting a right explanation but reaching no solution.
e Using a dictionary and reaching a right solution.
e Using a dictionary but reaching a wrong solution.

e Facing no problems at all in translating one or more sentences.
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Regarding the difference between Arabic and English translation strategies, the subjects
followed almost the same strategies. It was also found out that the problems in the translation
into Arabic were less serious and difficult than those in the translation into English because,
in the former, the subjects had to use correct English grammar and spelling but in the latter
they already mastered them. In other words, the subjects did much effort, and, in turn, more
mental processes in the translation into English. This conclusion agreed with Lorscher’s
study which found out that in the translations into the mother tongue slightly more lexical
problems were addressed by strategies (Lorscher 1991:262-263). This proved true in the
present study by comparing the frequencies of the subjects’ strategies for solving the
grammar problems for the two English paragraphs (see table 7, no. 11 and no. 12 -
frequencies = 0 and 9 respectively) and those for solving the vocabulary problems for the two
English paragraphs (see table 8, no. 11 and no. 12, frequencies = 1 and 14 respectively). It is
clear that grammar was less problematic and strategic than vocabulary in the translations into
Arabic.

-  EDUCATIONAL IMPLICATIONS AND RECOMMENDATIONS FOR
TRANSLATION INSTRUCTION:

In order to answer the second and last question of the present study: “What are the
educational implications for enhancing the teaching of translation at faculties of
education?”, the following implications and recommendations are suggested in the light of
the research findings:

1- Translation instruction at the faculties of education should encourage the students to
use frequently the dictionaries, a strategy neglected by the instructors and learners as
well. This was very obvious in the present study when the students did not use the
dictionary available intentionally in the test room.

2- Translation instruction should deal with various topics, i.e. literary, scientific, social,
economic, political and religious. This procedure helps the students to have more
practice in the different kinds of material and styles. It may help the students to
overcome the avoidance strategy during translation tasks as revealed in the present
study.

3- Translation instruction should focus on the development of the students’ vocabulary
more than of grammar, because the former is already a more problematic language
component that revealed by the present study. More attention is needed to encourage

and train the students to use the words they learn.
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Translation instruction should tackle sentences and topics of different levels of
difficulty according to the students’ abilities.

Translation instruction should give the opportunity to the students to develop their
translation skills according to a systematic order and sequence of materials, starting
from the first year to the fourth. Teaching translation haphazardly in the faculties of
education should be avoided as much as possible.

Translation instruction should focus more on practice, with very little theoretical
guidelines. That is to say, much time should be spent on the students’ practice in
translation.

A systematic educational translation course should be used in the faculties of
education, instead of the scattered materials and handouts usually collected from the
newspaper, a common procedure followed at the faculties of arts and applied, in

parallel, at the faculties of education.
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APPENDIX (1): TRANSLATION TEST
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1- How often one hears children wishing they were grown up, and old people wishing
they were young again. Each age had its pleasures and its pains, and the happiest person
is the one who enjoys what each age gives him without wasting his time in useless
regrets.

2- What about woman’s brain? Of course, in countries where girls are not given so good
education as boys they know less. But in countries where there is the same education for
both, it has been clearly shown that there is no difference at all between the brain of the
average woman and that of the average man. There have been women judges in Turkey,
women ambassadors in America, women ministers in the British government and
women university professors in many countries.
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